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The objective of this study was to investigate four
factors affecting black students' academic persistence in
higher education. These four factors included
socialization, financial need, academic readiness, and
institutional characteristics.
A total of 144 black senior students enrolled in six
public and private colleges in the State of Louisiana during
the 1989 Spring semester completed descriptive
questionnaires related to the four factors under
investigation.
Twelve hypotheses were constructed by the principle
investigator and differences were analyzed according to
college control (public/private), college race
(black/white), and students' gender (males/females).
The investigation revealed the following results:
(1) There was a significant difference in the impact
of socialization on black students' academic persistence at
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public and private colleges.
(2) There was a significant difference in the impact
of socialization on black students' academic persistence in
traditionally black and traditionally white institutions.
(3) There was a significant difference in the impact
of institutional characteristics on black students' academic
persistence in traditionally black and white institutions.
There was no significant difference in the impact of
financial need or academic readiness on black students'
academic persistence in public, private, black or white
institutions. Moreover, there was no significant difference
in the impact of institutional characteristics on black
students' academic persistence at public and private
colleges. In regard to students' gender, there was no
significant difference in the impact of the four factors on
males and females.
This study supported the belief that mothers influence
their children to persist in college more than any other
person. Moreover, quality academic programs, major areas of
study, adequate financial resources and good high school
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Higher education plays a major role in the overall
development of our country. For many years, a college
education has been the "master key" to the American dream
or, at least, a step towards its fulfillment. This country
depends heavily on its institutions of higher learning to
prepare students to become successful leaders of tomorrow.
However, in the last two decades, a loss of momentum has
caused a severe decline in the enrollment of some students,
particularly black students. Such a decline has resulted in
blacks suffering a compromised quality of life and has
generated a faltering domestic economy.
According to the Commission on Minority Participation
in Education and American Life (1988), current trends
indicate that although blacks made significant gains in the
past, America as a whole appears to be losing ground in its
efforts to achieve the full participation of minority
citizens in the nation. In higher education, the picture of
stalled progress is dramatically clear. According to the
Commission's Report, between 1970 and 1975, the percentage
of black high school graduates 24 years old or younger who
were enrolled in or had completed one or more years of
college rose from 39 percent to 48 percent. Over the same
period, the corresponding rate for whites remained steady at
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53 percent. However, between 1975 and 1985, the college
participation rate for blacks dropped to 44 percent.
Recently released figures indicate that in 1986, the rate
for blacks rose to 47 percent — still slightly below the
1975 rate.
Stern and Chandler (1988) maintain that the ability of
America's higher education institutions to attract and retain
black students is important to the nation's success in
achieving its goal of equal opportunity. Although this point
is well understood, figures from the Commission's Report still
indicate a regression. Blacks continued to earn fewer degrees
in 1985 than in 1977 at all levels except the first
professional (e.g. MD. and J.D.). Even though blacks made up
nine percent of all undergraduates in 1984 - 1985, they
received eight percent of the associate degrees and six
percent of the baccalaureate degrees conferred that year.
There was also a dramatic decline in the number of black
full-time students enrolled at the graduate level (The
Commission's Report, 1988; The College Entrance Examination
Board, 1985; Brown, 1987; Stern and Chandler, 1988).
Research reveals that the fast decrease in full-time black
graduate school enrollees (-18 percent) was more than four
times that of their white counterparts (See Table 13 and 14
and Figure 1 in Appendix A) (Brown, 1987). Between 1976 and
1985, the number of blacks earning master's degrees
declined by 32 percent. The number of blacks earning
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doctorates dropped by 5 percent. In the same period for
black men, it dropped 27 percent. In certain fields of
study, black graduates are nearly non-existent. In
mathematics, blacks received six of 730 doctorates in that
same year. Other areas such as physics, chemistry,
dentistry, and medicine failed to produce a proportionate
number of black graduates and the figures are fastly
declining (The Commission's Report, 1988; Brown, 1987,
Weinberg, 1977; Prestage, 1984; Jackson, 1984; and
Williams, 1984).
Today, barriers to higher education faced by blacks are
diverse and include factors related to the socialization of
blacks, financial need, academic readiness, and
institutional characteristics of colleges and universities.
Initially, factors related to socialization have been
connected to the academic persistence of blacks in higher
education. Generally, the higher the social class, the
greater the chance of attending college. With over 60
percent of all black families being headed by females and
over 31 percent of all black families living in poverty,
only a few of these parents can afford to send their
children to college. Further, the presence of past racial
discrimination in society has caused economic failure for
many blacks, particularly black males. This economic
downfall has, in turn, resulted in severe poverty and a
matriarchal structure that has decelerated the educational
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progress of the black population as a whole (Collins, 1985;
Scanzoni and Scanzoni, 1981; Shepard and Voss, 1978).
Secondly, there is a relationship between the financial
need of black students and college attendance. Without
federal financial aid, a college education is merely a dream
for many black families. Students who come from low-income
families are, however, likely to be eligible for some type
of federal assistance. Black students who receive financial
aid are twice as likely to remain in college until
completion as those who do not receive aid (Children Defense
Fund, 1988). Further, the socioeconomic status of students
affects their grade point average which influences academic
progress (McNair, 1986; Farmer, 1980).
Thirdly, the academic preparation of black students
often plays a major role in determining which students
attend college and remain there and which students do not.
Many black students are products of poor, segregated urban
and rural high schools with inferior faculty, equipment and
materials. Additionally, college preparatory courses are
either non-existent or not taken advantage of by many black
students at these schools. Thus, many of these students
choose not to go to college because they are not
academically prepared. Others enroll in developmental
education courses that usually take one to three years to
complete. Those students who fail to overcome their
academic weaknesses often become discouraged and drop out of
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college because of poor grades (Thomas, 1987). It should
be noted also that those black students who participate in
federally-funded programs in high school, such as Upward
Bound, are more than twice as likely to graduate as non¬
participating low-income students (Children Defense Fund,
1988).
Finally, institutional characteristics are important
factors in determining whether or not many black students
attend college and remain there until graduation. The
institution's dominant social class, social organizations,
racial composition, and the faculty and staff's knowledge
and perception of black students and their experiences
clearly shape black students' decision to go to college and
remain there until completion (Bailey and Hafner, 1978;
Boone, Young and Associates, 1984).
Statement of the Problem
The purpose of this study is to investigate the impact
of socialization, financial need, academic readiness, and
institutional characteristics on black students' academic
persistence in higher education.
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Significance of the Problem
There is a crucial need to study blacks' persistence in
higher education because presently blacks are under¬
represented as participants in decision-making and policy
shaping in America. The higher blacks move up the
educational ladder, the more likely they are to engage in
policy-making. Further, estimates from the U.S. Department
of Education indicate that there are three times as many
black illiterates as white illiterates; that the number of
black families living in poverty has an average income of
$5,784 for a family of three and $7,412 for a family of
four; and that there is an overwhelming increase in the
number of black teenagers dropping out of school. Indeed,
there is an urgent need to promote the importance of higher
education among black Americans (Children Defense Fund,
1988). The Children Defense Fund has identified a college
degree as important for blacks seeking employment. In
1986, the average unemployment rate among black college
graduates younger than 25 was 13.2 percent — about one in
every eight. Among young black high school graduates, it
was twice as high, 26.6 percent or one in every four
(Children Defense Fund, 1988).
This research is particularly significant in that it
serves as a vital tool for investigating causes of the
current low enrollment of blacks in Traditionally Black
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Institutions (TBIs) and Traditionally White Institutions
(TWIs). The Education Commission of the States has already
identified this problem as a national priority, and
obstacles surrounding this issue cannot be alleviated until
each of the aforementioned factors has been thoroughly
investigated (Commission on Minority Participation in
American Life, 1988) .
Research Questions
This writer addresses the following research questions:
1. Is there any difference in the way that
socialization, financial need, academic readiness, and
institutional characteristics influence the academic
persistence of black students enrolled in public and private
institutions?
2. Is there any difference in the way that
socialization, financial need, academic readiness, and
institutional characteristics influence the persistence of
black students enrolled in traditionally black and
traditionally white institutions?
3. Is there any difference in the way that
socialization, financial need, academic readiness, and
institutional characteristics influence the persistence of




Academic Persistence - the extent to which students
successfully reach their senior year in college with one to
four semesters remaining before graduation.
Academic Readiness - the extent to which students are
educationally prepared to do college work.
Financial Need - the amount of money necessary to pursue a
college education and fulfill other daily living
responsibilities.
Institutional Characteristics - the internal and external
aspects of a college or university, which include cost,
quality of academic programs, major area of study, social
organizations, racial composition, gender composition,
location, size, services, athletics, or any other force
directly or indirectly associated with the institution.
Socialization - all those social experiences and agents
existing within a student's environment from childhood to
adulthood that helped to shape his attitude, behavior, and
value system toward a college education.
Traditionally Black Institution (TBI) - an institution which
was developed to educate black people by church
organizations. The Land Grant Act, etc. These institutions
usually enroll approximately 90 percent or more black
students.
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Traditionally White Institutions (TWI) - an institution
that was established to educate white students. These
institutions enroll at least 51 percent white students.
Assumptions
It was assumed that over the last decade, factors
affecting blacks' academic persistence have changed,
particularly in regard to black male students and black
graduate students. It was also assumed that the six
Louisiana universities selected for the study were adequate
representations of traditionally black and traditionally
white public and private institutions as a whole.
Summary
The severe decline in the number of black students
enrolled in institutions of higher learning has been a major
concern of education organizations in America. Without the
leadership skills that black college graduates bring to the
job market, the nation's goal in achieving equal opportunity
for all Americans will remain a dream deferred. Moreover,
if blacks continue to fail to take advantage of higher
education, policy-making will be placed into the hands of
other individuals who will control the lives and destiny of
the black population. Therefore, factors, such as
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socialization, financial need, academic readiness, and
institutional characteristics, must be thoroughly
investigated and solutions must be found in order to enhance




REVIEW OF THE LITERATURE
The main purpose of this chapter is to examine
literature pertaining to blacks' academic persistence in
higher education. This chapter is divided into three parts.
The first part provides general information pertaining to
academic persistence of black students at TBIs and TWIs.
Special reference is made in regard to problems faced by
black males and black females. Further, blacks' persistence
in public and private colleges and universities and in
specific fields of study is discussed. The second part of
this chapter discusses four specific factors affecting
blacks' academic persistence in higher education:
socialization, financial need, academic preparation, and
institutional characteristics, respectively. The third
part consists of a brief summary which discusses the related
literature.
A Review of Early Barriers Affecting the Academic
Persistence of Blacks at TBIs and TWIs
The low enrollment and low production rate of black
students in higher education prior to the Civil War was due
to racial discrimination during this period in American
history. Before 1865, unsegregated separatism was the
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prevalent sentiment among whites towards blacks in America.
Many southern and northern whites felt that higher education
was taboo for slaves and freedmen. Nevertheless, there were
meager exceptions to this rule. According to existing
records, at the outbreak of the Civil War, there had been a
total of twenty-eight black college graduates. Oberlin
College, a predominantly white institution, lead the way in
enforcing an open admission policy. Such a policy admitted
and graduated students regardless of their color. Since the
prevailing attitude of the time was to maintain separate
facilities for the races, blacks and abolitionists failed to
get other northern white schools to enroll black students.
Thus, they concluded that separate colleges for blacks were
necessary in order to increase the number of black students
receiving degrees of higher education. Hence, the
establishment of black colleges was to a considerable extent
a missionary venture.
Although black colleges were established in the
southern part of the country, where the bulk of the black
population lived, many blacks from the north attended these
institutions instead of the few white institutions that had
open-door policies for black youth in the 1900s. In the
south, segregation remained a "legal recruitment" and blacks
had no choice but to attend the newly established black
colleges. In short, many blacks from the north and south
attended black institutions of higher learning because they
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were accepted without restriction and were likely to
graduate with a college degree (Britts,1975).
The few black students who attended white institutions
faced many problems; they had to have proper academic
preparation, enough money to pay tuition, and enough
tolerance to endure social isolation and occasional slight.
Thus, only "talented" blacks attended these schools (Britts,
1975). Even today, after the impact of federal measures and
affirmative action on civil rights legislation, many white
colleges and universities still maintain "closed-door"
policies and seek to enroll only the best and brightest
black students. High standardized test scores and high
academic performance in high school are used as criteria for
admission. Yet, many blacks continue to score below the
national norm on standardized tests and fail to meet
requirements of white institutions. Test bias and early
test exposure have been identified as factors negatively
affecting blacks' enrollment in traditionally white
institutions of higher learning (Thomas, 1987).
Although more and more black students are attending
TWIs, TBIs are still doing capacity business (See Table 15
in Appendix B). They continue to recruit both "talented"
and "high risk" students (Britts, 1975; Prestage, 1984).
Yet, ambivalent feelings toward TBIs appear to hinder black
enrollment at some of these schools (Carter-Williams, 1984).
Many blacks choose to attend TWIs, where facilities and
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faculties are believed by some to be more superior than
those at TBIs. Carter-Williams contends that the declining
enrollment of black students in higher education as a whole,
however, is mainly due to the continuing downturn of the
economy accompanied with high inflation. Further, changing
attitudes among blacks, relatives' influence, and the racial
composition of high schools that blacks attend are key
factors affecting continuous academic attendance at both
TBIs and TWIs. More detailed explanations of these factors
are discussed later in this chapter.
The Matriculation of Black Males and Black
Females at TBIs and TWIs
Within the last decade, research related to black
students' performance and persistence in college differ
greatly for men and women (Bennett, 1984; Bennett and Bean,
1984; Farver, Sedlacek, and Brooks, 1975).
Presently, black Americans are the only group in which
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females out perform males, not only at the doctoral level,
but at all educational levels. There is an obvious
indication that the absence of black males in higher
education has adversely affected blacks' educational status
as a whole (Black Issues in Higher Education, 1988, p. 64).
Fleming (1984) asserts that black males behave similarly on
black college campuses, but on white college campuses, black
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males' development suffers the most. They are hardest hit
by the stress of interracial educational environments.
Having these students matriculate in a hostile racist
environment arouses defensive reactions that interfere with
intellectual performance. Moreover, the racial tension
experienced by black males results in negative consequences.
Black males are excluded from participation in a wide range
of social and political activities, and this exclusion
"constricts the intellectual gains that issue from being an
actor in campus goings-on." Fleming further asserts that
hostile campus environments hit black males where they hurt
the most -- in the areas of denied needs for friendship and
intimacy.
Black males continuously respond to competitive
rejection that have severe adverse affects on their
motivation. Black males enrolled in black colleges and
universities, on the other hand, dominate on their own turf
and mangage to get the most out of the college experience.
Unlike black males, Fleming's study indicates that the
main concern of black women is determining whether or not
they are competent. Generally, black women at both black
and white colleges invariably set lower goals than men,
perform more poorly in math, and experience more anxiety
during competition. In an analysis of sex differences is
the impact of colleges in Georgia, Fleming indicates that
black women at black colleges fail to utilize assertive
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social skills, which could be the major reason why
exceptionally good academic development does not lead to
postgraduate ambitions. In other words, stifling the
assertive tendencies also stifles intellectual abilities.
With numerous black men around, black women have no room to
flex their assertive muscles. In white schools, however,
black women have a tendency to be outspoken, articulate and
able to deal with people. Thus, they tend to get more out
of an integrated educational environment than black males.
Despite their admirable development of assertiveness in
white college, there is still evidence that black women
still suffer from emotional pain, racial isolation, and
aroused fears about their competence. Fleming argues that
in many ways black students show greater improvement in
self-worth and academic performance in black colleges than
in white colleges. She further asserts that existing
hostile atmospheres on some white college campuses could be
the major reason for the decline in the number of black
students, particularly black males, in higher education.
Trippi and Baker (1989) also found differences in
factors affecting the persistence of black males and black
females. These researchers investigated student and
residential correlates of black student grade performance
and persistence at a predominantly white university.
Contrary to Fleming's findings, Trippi and Baker found that
features of the social environment did not contribute to the
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prediction of either performance or persistence of black
men. Instead, personal attributes and precollege
experiences were found to be related to the achievement of
black men. However, this was not the case for black women.
That is, race, high school grade point average, family
income of roommates, and residing in residences with others
who are black were found to be related to the college grade
point average and persistence of these black women.
With the current severe decline in the number of black
males matriculating in college, researchers agree that
investigations of all factors contributing to the absence of
these students should be given top priority in the education
arena (Commission on Minority Participation in Education and
American Life, 1988) .
Black Students Enrolled in Public and Private
Colleges and Universities
Recent statistics from the United States Department of
Education revealed that in 1984 1,075,764 black students
were enrolled in institutions of higher education across the
country. 844,028 of these black students attended public
institutions and 231,736 black students attended private
institutions. Black female students out numbered black male
students 638,985 to 436,779. Yet, between 1985-1986,
enrollment figures indicated that the 99 traditionally black
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public and private institutions educated a total of 213,776
black students. Of this number, 94,998 were black men and
118, 778 were black women (See Table 15, Appendix B).
The differences between the experiences of blacks at
public and private colleges and universities are indeed
significant, and their experiences could have some impact on
the attrition rate (Boyd, 1974). Take, for example, the
areas of admissions and financial assistance. Black private
college students often feel "special" being that they were
admitted to these schools which often have more selective
admissions policies, and the reliance on financial aid is
more frequent at private institutions (72 percent) than
public institutions (66 percent). Moreover, the aid is more
often scholarships than loans for those who attend private
colleges (55 percent) as opposed to those who attend public
colleges (40 percent).
The overall atmosphere of public institutions are
perceived as less responsive to the needs of black students
by a 64 percent to 55 percent margin. Further, the
faculties of white public colleges are often identified as
sources of discrimination, yet they have a better track
record for employing black faculty members than private
institutions.
Another interesting analysis is that black students
enrolled in public institutions do not participate in
extracurricular activities as often as black students at
private institutions. Many black students insist that
problems related to social isolation may cause them to
discontinue their college education and give an
"inhospitable campus environment" as the reason (Boyd,
1974).
Blacks' Persistence in Specific Fields
Recently, researchers have expressed serious concern
about the fields of study that black students select.
Current literature indicates that among entering college
freshmen, blacks are substantially the social sciences,
education, allied health and business (Astin, 1982 and
Prestage, 1984).
To explore whether minority preferences for various
majors observed during the undergraduate and graduate years
are already present during the high school years, Astin
(1982) conducted a study using over 10,000 black students.
The study warranted the following conclusions;
High school students who are planning on
different major fields in college differ
substantially in their levels of academic
preparation, as reflected in college admission
test scores. Specifically, students with
the highest scores, regardless of race or
ethnicity, tend to prefer majors in the
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natural sciences, engineering, and mathematics.
Students with the lowest test scores, in
contrast, are strongly oriented toward education
and, to a lesser extent, business and the arts
and humanities.
- With the possible exception of Puerto Ricans,
minority students during their senior year in
high school already show a strong preference
for an education major and a tendency to avoid
majors in the physcial sciences and mathematics
and in engineering.
- The relative overrepresentation of minorities
in education and their underrepresentation in
the natural sciences, engineering, and mathematics
during the undergraduate and graduate years
appear in part to be attribute to their relatively
poor academic preparation at the secondary school
level.
In terms of the shortage of black graduate (doctoral)
students in specific fields. Prestage (1984) maintains that
the historical context in which higher education for blacks
exists suggests several possibilities:
1. Programs in science and engineering require greater
institutional financial outlay for equipment and
instructional materials than do in the social sciences and
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arts and humanities.
2. Until recently, career opportunities for blacks in
the sciences had been extremely limited. Thus, most blacks
pursued degrees in education. In 1988, for example, 12.8
percent of the Ph.Ds in science teaching went to blacks.
3. Education and social sciences are attractive majors
for black students who are socially conscious and who regard
the quest for solutions to social problems as intellectually
stimulating.
4. Advanced degrees are not normally attractive to
black students with bachelor degrees in the sciences and
engineering, because salaries and benefits for these
undergraduate degree holders are usually sufficient.
5. Black students have not fared well in regard to
receiving financial support for the pursuit of graduate
study.
Current trends reveal obvious shifts in interests in
certain career fields at the undergraduate level. Non-Asian
Americans were more likely than Asian-American students to
pursue degrees in fields of education, and social and
behavioral sciences. Yet, in 1976, black students received
over 50 percent fewer degrees in the field of education than
they did in 1984. Moreover, all groups were likely to earn
degrees in the field of business (Brown, 1987) (See Tables 13




Factors involving the socialization of black children
could be helpful in explaining the present enrollment
decline in higher education. Scanzoni and Scanzoni (1981)
contend that when blacks were socialized to want to be a
part of the American Dream, they were constantly restrained
by obstacles placed in their way by the dominant white
society. Black males often found that because of racial
discrimination that existed in America, socialization for
mastery, achievement, and competition counted for nothing.
Far too often, they were cut off from economic and
educational opportunities that were only available to
whites. Many black males could not find work and relied
heavily on the black females for income. On the other hand.
Black women did not appear to be a threat to the dominant
white society, and certain limited access to employment
existed. They were often employed in domestic and service
fields. As years passed, the leading role of the black
female and the attempted destruction of the black male left
an unexpected consequence that continues today: less rigid
gender roles for black children (Scanzoni and Scanzoni,
1981).
As these students became old enough to attend college,
many of them lost faith in the American education system and
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society as well, thus, they saw no reason to continue their
education. College personnel recognized that even those
blacks who chose to attend college were socialized in a
societal system of rejection, oppression, humiliation and
intimidation from the day they entered kindergarten until
the day they graduated from high school (Britts, 1975).
Researchers have often argued the impact of
socialization on the educational achievement of black
children. With over 60 percent of all black families being
headed by mothers, numerous researchers have attempted to
analyze the role of the black mother as a socializing agent
in the black family. Special attention has been given to
the mother's influence on the educational achievement of
their children. Moynihan's (1965) report was perhaps one of
the first traditional studies that projected a negative
stereotype of the black family. It was the author's
contention that there had been a serious weakening in the
black social structure and that there was a trend away from
family stability on the lower socioeconomic level. He
concluded in his report that the structure of family life in
the black community constitutes a "tangle of pathology" and
that at the heart of the deterioration of the fabric of
black society is the deterioration of the family. Eshleman
(1988) later perceived this report as one which suggested
that young blacks grow and are reared in a mother-centered
family without the helpful influence of both parents. This,
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in turn, contributed to the limited progress made by blacks
during the 1960's.
The Berger and Simon study (1974) presented data that
indicated inadequate support for the Moynihan Report.
Further, Scarpitti (1977) contended that "these families
successfully transmit high educational aspirations to their
young, although such aspirations are often ignored for other
reasons."
Billingsley and Frazier (1977) also disagreed with the
Moynihan Report. They maintained that "the black family is
not a cause of the tangle of pathology but rather an
amazingly resilient mechanism for the socialization of its
children and the civilization of its society."
Recently, Addison (1986) investigated factors
associated with educational success of black inner city
nursing students. For the purpose of the study, Addison
defined success as "graduation from a community college
nursing program and successfuly completion of the National
Licensure Exam for Registered Nurses." The population
consisted of black students who were in the nursing program
in 1982 and 1983 at Passaic County Community College and
Wayne County Community College. The study's findings led to
the following conclusions:
1. Social class was not a relevant predictor of
college attendance and successful completion.
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2. Age, work experience and value placed upon
education were relevant factors in success.
3. Source of income during enrollment in the nursing
program was related to success.
4. Perception of membership in the middle class was
related to success.
5. The number of dependent children was related to
success.
6. The presence of supportive family members living
nearby was a success factor.
7. Type and cohesion of community in which students
were reared was related to success.
8. Educational preparedness for college and past high
school training was related to success.
9. Location of high school was related to success.
The author maintains that her investigation supports the
view that traditional predictors (father's income and
education) are not appropriate for non-traditional student
populations, because most of the subjects were products of
homes that were headed by mothers, many of whom had little
formal education.
Nikkaresfahan (1986) also expressed interest in
research relating to the socialization of blacks. He
focused on the aspirations of black parents for their
children's educational achievement. The study used parents'
income, parents' educational achievement, child's sex.
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child's grade level, and parents' sex as variables. The
population of the study comprised of the fifth ward area of
Houston, Texas. Chi square was used as the statistical tool
for analyzing the data. There were significant differences
in the aspirations of black parents relating to family
income, parents' educational achievements , child's
educational achievement and sex of parents. The parents
clearly identified children's sex and their own age group as
factors which did not influence the educational aspirations
for their children.
Morton's (1986) study, however, supported the belief
that one's sociological background or social support system
impacts educational success. His study was a descriptive
sociological analysis of and post graduation characteristics
of 22 black female graduates from the University of
Cincinnati. Sixteen of the graduates were employed in white
collar occupations and six in blue collar occupations.
Income levels based on the U.S. Department of Labor's record
of the U.S. average income at $15,660 per year were
favorable. The study revealed that being socialized in an
environment with strong family support and positive role
models were very important to the survival and success of
these black female graduates.
Three other studies were relevant to the issue of
sociological background as it relates to academic
achievement; Pilgrim (1986), Flagg (1985), and Johnson
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(1986) . In researching the academic and social class
variables related to the need for achievement, the need for
affiliation, and psychological type among black college
women, Pilgram's (1986) data revealed that the mother's
social class most significantly influenced achievement
orientation of black women. Further, an inverse association
was found between mothers' high educational level and their
children's lowered educational level and students' lowered
educational aspirations. These findings were related to an
earlier study done by Bowles and DeCosta (1971) who found
that "against the background which presents evident
discouragement to even the hardiest individuals, it is of
interest to find that nine out of ten non-white high school
seniors reported that their mothers wished them to go to
college and eight out of nine planned to do so." Eight out
of ten white seniors reported that their mothers wished them
to go to college with seven of the eight expecting to do so.
Black parents encourage and support their children to pursue
higher education. However, they cannot always provide the
educational environment in the home that enriches college
preparation as those whose parents and family friends have
experienced higher learning (The Carnegie Commission on
Higher Education, 1971).
In investigating factors influencing college choice of
black males in Tennessee, Flagg (1985) examined social,
educational and economic backgrounds of a group of males.
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The results of the study revealed that black mothers were
most significant in influencing their sons to continue their
education. Although nearly half of the participants'
mothers and fathers had graduated from college, the
percentage of fathers who attended but did not graduate
doubled that of mothers. Contrary to research findings,
black fathers were considered second most influential in the
participants' decision to pursue a college education. The
results of the study further supported the notion that there
is a stance by college-degreed black fathers to nurture,
guide, and provide for their off-springs in order for them
to prepare academically for college work. According to
Flagg, black parents are key factors in motivating their
sons to go to college. Flagg's research also found that
black males who attended white universities had concern
about surviving socially, whereas black males at black
universities had concern about their heritage and its
relations to the university attended.
Waiters (1986) studied factors facilitating black
access to higher education through a private, historically
black institution in North Carolina. The study consisted of
information on freshmen who applied, were accepted, and were
enrolled in the college. The research focused on four
specific factors facilitating female and male access to
higher educations through a private, historically black
institution — high school program completed, overall high
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school GPA, definite decision to attend college, and
educational aspirations, and the study probed relationships
between the variables Parental Income and Parental
Educational level. An analysis of the data revealed that
those who entered higher education had an overall GPA of "B"
and made a definite decision to attend college during their
grade school years, their first year in high school, or
their senior year of high school; and they aspired to earn a
master's degree. The parental income and parental
educational levels of most of these freshmen were low, but
the prevalence of these low factors did not appear to hinder
black access to higher education through the institutuion
studied. Further, being socialized in low socioeconomic
areas did not adversly affect later educational decisions.
After conducting a historical review of the role that
black parents and the black community played in providing
schooling for black children, Johnson (1986) concluded that
"black parents and communities have always placed high value
on education and made great sacrifices in order to have
their children acquire an education." A lack of educational
opportunities, according to Johnson, adversely affected




Many black families cannot afford to send their
children to college without additional financial assistance.
The greater the financial need, the greater the chances of a
student being eligible to receive federal aid. On the other
hand, the greater the financial need, the more likely it is
for black students to be discouraged from attending or
dropping out of college.
Thomas (1987) contends that the opportunity for
financial aid as well as the type of aid available greatly
affect the higher-education decisions of black students.
Grants, for example, have a positive effect on college
admissions and retention of black students in higher
education. Loans are less attractive than grants because of
high interest rates and outstanding obligations and debts
that many black students and their families already have.
Nevertheless, the availability of grants is declining, while
the cost of higher education is fastly increasing. These
circumstances, coupled with inflation and more stringent
eligibility requirements for financial aid, restricts
opportunities for disadvantaged students to obtain adequate
financial support.
Six financial aid programs are available for students
enrolled in postsecondary institutuions. Supplemental
Educational Opportunity Grants (SEOG), Pell Grants,
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Guaranteed Student Loans (GSL), National Direct Student
Loans (NDSL), College Work-study, and State Student
Incentive Grants (SSIG). Between 1970 and 1983 these
programs provided $60 billion of subsidy to postsecondary
education students. Since the Reagan Administration
cutbacks, the percentage of students receiving financial aid
decreased sharply from 43 percent to 36 percent. Given the
income levels and persistence rates of black students not
receiving federal aid, these cuts have serious implications
for blacks' access in higher education (College Entrance
Examination Board, 1985). According to Schwartz and Wingert
(1987) blacks are more than twice as likely to be adversely
affected by financial aid cuts, because they are twice as
likely to live below the poverty level (Schwartz and Wingert
1987) .
In a study conducted by Lee (1986), data indicated that
low income (under $20,000) family students' participation in
higher education declined between 1978 and 1983.
Participation increased among students whose family income
exceeded $30,000 a year. Dependent students were less
likely to attend college in 1983, and participation remained
stable among independent students, who made up about 40
percent of the age group. If college costs remain high, the
cost of an undergraduate class will also be high.
Scarpitti (1977) maintained that single-parent
families, many of whom are black, are likely to continue
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experiencing financial problems that will adversely affect
their lifestyles. These families are headed by women who
face difficulty collecting alimony and child support, and
many of them still face discrimination in the job market and
are often paid supplementary incomes. It is difficult for
these parents to satisfy daily living needs and finance a
college education, too (Scarpitti, 1977).
Academic Readiness
Many black students fail to acquire adequate academic
skills required for successful college access and
performance. Forty-one percent of them attend low-income
and low-quality urban schools comprised of substandard
educational resources and weak teachers. Such circumstances
could be the causes of some black students' poor academic
performance in the college classroom and on standardized
admission tests (Thomas, 1987). Even in non-metropolitan
colleges, 19 percent of the black students had "D" and "F"
averages (Boyd, 1974).
A study conducted by Williams (1986) was contrary to a
later study performed by Tracey and Sedlacek (1987).
Williams' research examined the relationship between the
academic progress of black undergraduates in computer
science and engineering programs and the correlates of
scores from instruments measuring racial identity.
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self-efficacy, college environment and vocational interests.
High school grades and SAT scores were used to assessd their
contributions to the outcome variable — academic progress.
Academic progress was defined as completing a specific
number of courses in the major program with minimum of "C"
grade each calendar year until they were completed. The
sample consisted of 196 black, middle class males and
females who were randomly selected from among the freshmen,
sophmore, junior, and senior classes. Data were subjected
to stepwise multiple regression analyses and stepwise
discriminant analyses and classifications analyses. Only
about 10 percent of the students were achieving minimum
progress. Results from the study revealed that in both
anaylses, high school and college GPAs and SAT scores made
significantly greater contributions to the explained
variance in academic progress than the research variables.
For these black students, cognitive measures were more
important factors in determining academic progress than
noncognitive variables (Williams, 1986).
Tracey and Sedlacek (1987) maintained that academic
success for black and white students in higher education is
very different. These researchers studied white and black
academic success using non-cognitive variables. Random
samples of entrants at one predominantly white state
university were administered a non-cognitive questionnaire
(NCQ) during summer orientation in 1979 and 1980. The NCQ
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results and SAT scores were used to determine early academic
success for both white and black participants. The
structural analyses of these students were found to be very
different. For black students, traditional academic ability
was related to first semester GPA, but neither GPA nor
academic ability was related to persistence. For white
students, academic ability was the major predictor of first
semester grades and persistence. The noncognitive
dimensions were not relevant to white students' academic
success, where as they were very important in black
students' academic success.
Hair (1986) conducted an analysis of selected factors
related to predicting the academic success of black students
attending predominantly white colleges. The academic
achievement of 266 black students enrolled between the fall
terms of 1983-1984 and 1984-1985 were analyzed using
analysis of variance techniques. The variables were GPA,
college assessment tests, sex, type of curriculum enrolled
in, remedial courses taken, residential experience, location
of high school attended and type of college attended. The
findings indicated that the most significant predictor of
academic success for black students was high school GPA,




Institutional characteristics, such as special
educational and social programs, course offerings, and the
overall academic and social atmosphere of a school, often
serve as major attractions for many black students pursuing
a college education. Therefore, numerous researchers have
performed studies to determine the actual impact of
institutional characteristics on blacks' academic
persistence.
Hubert (1986) performed a study at Essex County College
(ECC) in Newark, a predominantly black city in New Jersey.
Although the college is located in a predominantly black
city, its main campus is in Essex, a predominantly white
county. The problem is that although ECC was established to
serve most community college students in Essex County, the
student population at the college is predominantly black.
Many of the county's white community college students attend
county colleges bordering Essex County or the West Essex
Extension Center (WEEC) of ECC. Hubert's study investigated
the reasons why some black and white students and a small
number of black students chose not to enroll at the
institution (Hubert, 1986). The research was
descriptive/analytical and consisted of students, both black
and white, enrolled at ECC and WEEC. Seven hypotheses were
tested using chi square as the statistical tool. The
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findings indicated that most students from both ECC and WEEC
had a statistically higher opinion of the academic programs
at ECC. Further, most students felt that the institution's
social functions at ECC were more appealing to black
students than to white students. It was also indicated that
many of ECC's black students were graduates of high schools
which had predominantly black enviornments.
It is interesting to note that studies have indicated
that the racial composition of high schools is an important
factor in college choice and attendance. Attendance at
predominantly white high schools functions as a deterrent to
enrollment of black students into black colleges and
universities. Black students who opt to attend
predominantly white suburban high schools are more likely to
enroll in white colleges and universities and visa versa.
Further, northern black high school graduates are more
likely to pursue a college education than black graduates
from the south (Carter-Williams, 1984).
In another research project. Smith (1986) studied the
relationship among the degree of black presence,
achievement, and reactions of black freshmen to their
environment at two-year community colleges in Tennessee. It
was a contention of this study that the degree of black
presence in a community college can be important as it
relates not only to recruitment and retention of black
students, but to how these students react to and achieve in
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their educational environment as well. Four hundred black
freshmen, 40 from each of Tennessee's ten community
colleges, responded to the Student Reactions to College
Questionnaire. In order to facilitate the analysis of the
data, the community colleges were grouped according to high,
medium, and low percentages of overall black presence.
Achievement of black freshmen in this study was not found to
be related to their institutional degree of black presence.
However, students in high black presence institutions
reacted more positively to the environment than students in
the medium and low black presence institutions. Help with
living problems on the campus correlated significantly with
achievement in the high black presence institutuion.
Iverson (1986) conducted a study of the perceptions of
minority and majority graduate students' quality of academic
life factors (QOAL) consisted of mentoring, self-identify,
discrimination, interprofessional relationships and social
environment. One-way and two-way analysis of variance as
well as Tukey's Standardized Range Test were utilized.
Results revealed that significant differences existed in the
QOAL perceptions of minority and majority graduate students
on discrimination, social environment, interprofessional
relationships and mentoring factors at the master's and
doctoral levels. The perception of each factor by master's
majority graduate students was lower than doctoral majority
students, but higher than the perceptions of master's
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minority and doctoral minority students. Although the
findings were not significant, male minority doctoral
students' perceptions were lower (less favorable) than both
male and female majority doctoral students but higher than
female doctoral minority students on each QOAL factor.
Female minority doctoral students had the lowest perception
(less favorable) of quality of academic life in the
univeristy environment.
A national study conducted by Allen, Munley, and Scott-
Warren (1988) was also related to academic and social
environments of institutions. The purposes of the study
were to: (a) identify the major factors that influence the
retention of black undergraduate nursing students in
baccalaureate nursing programs; (b) compare and contrast the
major retention problems of black baccalaureate nursing
students in predominantly white universities with those of
all black students in similar institutions; and (c) generate
questions for further study in the area of student
retention. The study used a convenient sample which
included one private university and one public state
university with baccalaureate nursing programs from the
eastern, southern, midwest, and western regions in the
country. Contact persons at each institution were asked to
administer questionnaires to black nursing students, black
nursing faculty and administrators, and white nursing
faculty and administrators. In terms of barriers to
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retention, at least 90 percent of all groups with the
exception of both the 1980 and 1984 white faculty and
administrators perceived feelings of alienation and
loneliness as an important barrier. The percent agreement
of important was 74 percent for the 1980 group and 78
percent for the 1984 group of white faculty and
administrators. Over 85 percent of the faculty members and
administrators expressed the importance of the academic and
social environment in the retention of black students. The
authors in the study recommended improvements in the areas
of counseling, cultural activities, organizational
structure, etc. on college campuses.
Some studies have also indicated that blacks often face
identity crises in white educational settings because they
do not receive the precollege socialization and orientation
necessary for functioning and competing in diverse college
environments (Allen, 1986; Scott, 1981). Allen (1986) and
McBay (1986), for example, maintain that some of the social
and academic problems encountered by black students are
partially due to disparity between the formal and informal
norms of black society and those in existence at white
colleges and universities.
Many black students refuse to attend integrated
colleges and universities; instead, they choose those
schools where they will feel most comfortable (Fleming,
1984). Further, the attitudinal perception of black
40
students attending predominantly black institutions are
believed to be different from the attitudinal perception of
those black students attending predominantly white
institutions, as indicated by Weatherly (1985). Weatherly
conducted a comparative ethnological analysis of black
students at Texas Southern University and the University of
Houston - University Park Campus. The study discussed the
issue of race and higher education in historical and
contemporary contexts. In addition, it raised questions
concerning self-awareness, psychological and cultural needs,
and aspirations of black students and the forces that shape
their attitudes and behaviors. The data revealed that there
was a significant difference in the attitudinal perceptions
of black students enrolled at TSU in comparison with their
counterparts at University of Houston. The researcher
concluded that although society has provided black students
with a number of diverse educational opportunities, the
attitudinal perceptions are unique to their experiences and
the academic environment in which they are pursuing their
education.
A comprehensive study focusing on blacks'
retention/attrition rate was performed at one of the
educational institutions selected for this author's project.
Rice and Alford (1989) conducted a survey at Louisiana State
University to determine those factors that affect the
retention/attrition of black undergraduate students at the
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university. At registration for the fall 1987 semester, 186
black undergraduates completed a retention survey.
This number represented 10 percent of the total black
student enrollment at the institution. The retention survey
consisted of twenty-four items and was divided into two
sections. The first section requested general information
from the students regarding his/her level at the university,
sources of influence to attend the university, parents'
college background, SAT score, and age. The second section
asked students to rate the academic, financial, and social
environment at the university. The findings indicated that
50 percent of the black students dropped out because of
financial (21 percent) or personal reasons (24 percent).
Only four percent of the respondents felt that the
university was too difficult. In terms of retention, 68
percent of the respondents related their overall educational
importance as very good to good. However, two areas
receiving a poor rating from more than 20 percent of the
students were "personal and career counseling" (23 percent)
and "contracts with black faculty and professional staff"
(23 percent). Fifteen percent of the respondents rated the
following as poor; "opportunities for financial aid,
scholarship, and work" (11 percent), and "sense of




A review of related literature reveals that a number of
circumstances and factors affect blacks' academic
persistence in higher education. In the past, admission
criteria and social alienation at TWIs, ambivalent feelings
toward TBIs, and a faltering economy accompanied with high
inflation discouraged many blacks from continuing their
education in institutions of higher learning. Moreover, the
absence of black students in specific fields can be
attributed to past racial policies which excluded blacks
from concentrating in areas such as science, math, and
engineering and poor academic preparation in high school.
Black males' reasons for dropping out of college are
often different from those of black females. At TWIs, for
example, black males' tolerance levels for hostile
environments and social and political isolation are
generally lower than the tolerance level of black females.
Further, black females tend to be more assertive and
outspoken at TWIs than they are at TBIs. Nevertheless, both
black males and black females, tend to be better served at
TBIs than at TWIs, despite generally superior facilities and
resources at TWIs. Hence, TBIs are more supportive of
personal, social, and cognitive needs of black students.
Socialization, financial need, academic readiness and
institutional characteristics affect the current educational
status of black Americans. In terms of socialization, black
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mothers head the majority of black families and are the most
influential individuals in the lives of black college
students. Although some researchers argue that the black
family structure brings about negative consequences for
black children, evidence suggests that black students still
appear to be encouraged to attend and continue their college
education by the person with whom they socialize the
most — their mother. Although many black parents do not
have a college education, they still understand and
appreciate the importance of a college education and try to
pass this value on to their children.
Financial crises are nothing new for black families.
Many of them continue to struggle to meet the cost of a
college education and other daily needs. Moreover, recent
financial aid cuts have stifled the academic progress of
many black college students. Students from low
socioeconomic areas who constantly face financial problems
are often victims of poor schooling. Black students
continue to receive an inferior education which, in turn,
insufficiently prepares them for college-level work.
Finally, certain characteristics of a college or
university determine whether or not a student drops out.
The social and academic program offering, campus setting,
school racial composition, cost, etc. are extremely
important to black students. Negative attitudes and
perceptions that these students have towards their school
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are often the result of institutional characteristics which




The purpose of this investigation was to determine the
impact of (1) socialization, (2) financial need,
(3) academic readiness, and (4) institutional
characteristics on blacks' academic persistence in higher
education.
The specifics of the methodology used in conducting the
study included: (a) the research design; (b) the research
sites; (c) the research population; (d) the research
sample; (e) instrumentation; (f) hypotheses; and
(g) method of data analysis.
Research Design
The method used in this investigation was a descriptive
survey. Surveys were distributed to 144 black males and
black females in six universities in the State of Louisiana.
Institutions of higher learning in Louisiana were selected
because there was a critical need for research pertaining
to the persistence rate of black students in higher
education in the state. Moreover, public and private
institutions in the State of Louisiana were currently
seeking ways to desegregate their campuses, and many black
students emphatically expressed their discontent towards
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the desegregation attempt. This ordeal has received
national attention and has placed Louisiana's State
institutions in the spotlight of higher education.
Research Sites
The six universities used for the study were as
follows: Southern University Agricultural and Mechanical
College and Grambling State University, both public,
traditional black institutions; Louisiana State University
Agricultural and Mechanical College and the University of
Southwestern Louisiana, both public, traditionally white
institutions; Xavier University, a private, traditionally
black institution, and; Tulane University, a private
traditionally white institution.
Southern University - Southern University is the largest
traditionally black educational institution in the United
States. The Baton Rouge campus, one of three campuses in
the Southern University system, was established in 1880 and
is located in the northern section of the city, with Lake
Kernan flowing through the center of the university campus
and the mighty Mississippi forming the western boundary.
The campus consists of 884 acres.
SU, which is 96 percent black, has an undergraduate
enrollment of nearly 10,000 students and a graduate
enrollment of over 1,000 students. The student population is
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approximately 50 percent male and 50 percent female.
Further, SU has the largest black law school in the country.
Various social and academic organizations are available for
students. Sixty percent of the students go on to graduate.
The university offers undergraduate programs leading to
the Associate of Arts, Bachelor of Arts, and Bachelor of
Science degrees. Students may choose majors from
Agriculture, Agronomy, Architecture, Bacteriology, Biology,
Botony, Business Administration, Chemistry, Criminal
Justice, Economics, Education, Engineering, English, Fine
Arts, Geography, Government, History, Home Economics,
Industrial Arts, Nursing, Mathematics, Music, Physics,
Psychology, Social Work, Sociology, Speech, Speech
Pathology, and Zoology.
Preprofessional degrees are offered in Architechture,
Law, Librarianship. Medical Technology and Social Work.
Graduate programs consist of the Master of Arts in Mass
Communications, Social Science, and Rehabilitation
Counseling; Master of Education in Educational Leadership,
Elementary Education, Health and Physical Education, Mass
Communications, Secondary Education, Special Education,
Vocational Agriculture Education, Home Economics, and
Industrial Arts Education; Master of Professional
Accountancy; Master of Public Administration; Master of
Science in Biology, Chemistry, Computer Science,
Environmental Sciences, Leisure and Recreation Services,
Mathematics, and Rehabilitation Counseling. Education
Specialist in Special Education; Doctor of Education in
Special Education; and the Doctor of Philosophy in Special
Education.
SU maintains an open admissions policy, accepting about
90 percent of all applicants and has some of the lowest
school-related expenses in the country. Further, various
forms of financial aid are offered to graduate and
undergraduate students.
Grambling State University - GSU is located in Grambling,
Louisiana, which is the Northeast portion of the state. The
campus consists of roughly 4,000 undergraduate students and
508 graduate students. Eighty-four percent of the students
come from the State of Louisiana and nearly 99 percent of
GSU's students are black. Various social and academic
organizations are available to the students. Thirty percent
of the students go on to graduate.
The institution confers the B.A. and B.S. degrees on
the undergraduate level. Major fields are Accounting,
Agriculture, African Studies, Biology, Business
Administration, Chemistry, Economics, Education, English,
French, Geography, History, Home Economics, Industrial Arts,
Journalism, Mathematics, Music, Physics, Political Science,
Psychology, Social Work, Sociology, Spanish, and Speech.
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There are also preprofessional programs in Dentistry, Law,
and Medicine.
On the graduate level, the following degrees are
offered: Masters of Arts in Liberal Studies; Master of Arts
in Romance Languages; Master of Arts in Teaching; Master of
Business Administration; Master of Public Administrtaion;
Master of Social Work; Master of Science in Criminal
Justice, Developmental Education, Early Childhood Education,
Elementary Education, International Business and Trade, and
Sports Administration; Education Specialist in Developmental
Education; and the Doctor of Education in Developmental
Education.
Grambling maintains a general opened admissions policy,
accepting approximately 90 percent of all applicants.
Further, tuition is relatively inexpensive and various forms
of financial aid are available to all students.
Louisiana State University - LSU is a multi-campus state
university and land grant college located in Baton Rouge.
It enrolls over 25,000 students with about 5 percent being
black. Eighty-six percent of the students come from
Louisiana. There are numerous social and academic
organizations available to students.
LSU is the largest and most comprehensive educational
institution in Louisiana offering over 125 undergraduate
programs leading to the B.A., B.S., B. Arch., B.E.T.,
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B.C.T., B. of Law Enforcement, B.F.A., B. Landscape Arch.,
B. Music, and B. Mus. Educ. Graduate and professional
degrees are conferred by the Schools of Law and Social
Welfare, the Graduate Division of Education and the Graduate
School.
Tuition and additional expenses at LSU are some of the
least expensive among major colleges and universities.
Further, the university is considered a "competitive"
institution of higher education with an opened admissions
policy.
University of Southwestern Louisiana - USL is a state-
supported institution located in Lafayette, the French
Acadian sector of the state. The city has about 75,000
residents, and the unviersity has an enrollment of about
15,000 students, 15 percent of whom are black. The great
majority of the students come from Louisiana, 3 percent from
other states, and 2 percent from foreign countries.
The university offers its students many Greek
organizations, honor societies, and collegiate and
intramural sports.
Undergraduate degrees conferred are B.A., B.Arch.,
B.Mus., and B.S. Students may choose majors from 70 regular
areas of instruction. Preprofessional programs are offered
in Dentistry, Forestry, Law, Medicine, Optometry, Pharmacy,
and Veterinary Medicine. Other major areas include
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Accounting, Engineering, Animal Husbandry, Applied Arts,
Architechture, all the Life and Physical Sciences,
Education, French, Horae Economics, Journalism, Latin,
Mathematics, Medical Records, Music, Nursing, Political
Science, Social Welfare, Speech and Hearing, Statistics, and
Theatre. In addition, an extensive graduate program is
offered.
USL maintains an open admissions policy and low tuition
and college-related expenses.
Xavier University - Xavier University of Louisiana is a
Roman Catholic liberal arts school which also offers a
professional program in pharmacy. The campus is located
within the city of New Orleans.
The student body represents 30 states and 7 foreign
countries. Ninety percent of Xavier's students are black
and 50 percent of the entering freshmen eventually graduate.
Ten to fifteen percent of the graduates go on to graduate or
professional school.
The University confers the B.A., B.S., B.S. Pharm.,
B.F.A. and B.M. degrees. The following majors are offered;
Biology, Business Administration, Chemistry, Economics,
Education, English, Fine Arts, Health, History, Mathematics,
Medical Technology, Modern Language, Music, Physics,
Political Science, Social Welfare, Sociology, Speech and
Drama, and Urban Studies. Xavier has maintained a "less
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competitive" admissions policy in the past, however, more
selective criteria are anticipated for future applicants.
The estimated annual cost to attend the university is
over $3,000.
Tulane University
Tulane University was established in 1834. It is a
private nonsectarian university offering undergraduate,
professional, and graduate training in 11 degree-granting
colleges and professional schools. The main campus is
situated in the uptown residential section of New Orleans.
Most of Tulane's students are from the south. Twenty-
seven percent of the students are from Louisiana, and
roughly ten percent of the students are black.
The University confers the following undergraduate
degrees; B.A., B.S., B.F.A., B.Arch., and B.S.E.. The
major fields include American Studies, Anthropology,
Architecture, Biology, Chemistry, Classics, Economics,
Engineering, English, Fine Arts, Geology, German, History,
Latin American Studies, Mathematics, Music, Psychology,
Physical Education, Physics, Political Education, Physics,
Political Science, Psychology, Religious Studies, Romance
Languages, Russian, Sociology, Speech and Theatre. Graduate
study is also offered.
Tulane maintains a selective admissions policy, and its




The population for this study consisted of black
students who attended either of the six selected public and
private universities. These students were seniors with one
to four semesters remaining before receiving a college
degree.
Sample Population
This was a convenient sample consisting of 144 black
students, 24 from each institution. Each student was
distributed questionnaires at the end of various class
periods. The classes were senior-level courses in science,
English, engineering, math, education, and business. In
order to participate in the study, the students had to be
classified as seniors as of Spring 1989. The subjects were
stratified to ensure that an equal number of males and
females participating in the study so that each gender could
receive fair representation. After the respondents returned
the questionnaire to the researcher, each item was checked
to see that it had been answered completely.
5A
Instrumentation
An original questionnaire was constructed by the
principle investigator, and validated by a panel of
professors at Atlanta University and Southern University.
The questionnaire consisted of 30 items. The first six
items requested students to provide general demographic
information. Questions 7 through 11 related to high school
academic preparation.
Students provided data on high school racial
composition, high school class rank, high school grade point
average, high school courses taken, and overall feelings
towards academic readiness.
Questions 12 through 24 related to socialization. Data
pertaining to family background, family attitudes and
values, the social environment, college activities and
influential people in students' lives were requested.
Questions 25 through 27 requested students to provided
information on financial assistance and their attitudes
about not having enough funds to attend college.
Questions 28 and 29 dealt with institutional
characteristics. Students were requested to indicated three
aspects and/or components that influenced them to attend and
persist in college.
Item 30 related to the four variables. Students were
asked to rank, in order of importance, those factors that
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affected their academic persistence in college. Each
student was provided operational definitions of the four
variables which were delineated by this investigator.
Hypotheses
Ho - There is no significant difference in the impact
of socialization on black students' academic persistence in
public and private colleges.
Ho - There is no significant difference in the impact
of financial need on black students' academic persistence in
public and private colleges.
Ho - There is no significant difference in the impact
of academic readiness on black students' academic
persistence in public and private college.
Ho - There is no significant difference in the impact
of institutional characteristics on black students' academic
persistence in public and private colleges.
Ho - There is no significant differences in the impact
of socialization on black students' academic persistence at
TBIs and TWIs.
Ho - There is no significant difference in the impact
of financial need on black students' academic persistence in
TBIs and TWIs.
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Ho - There is no significant difference in the impact
of academic readiness on black students' academic
persistence in TBIs and TWIs.
Ho - There is no significant difference in the impact
of institutional characteristics on black students' academic
persistence in TBIs and TWIs.
Ho - There is no significant difference in the impact
of socialization on black males versus black female students
in institutions of higher education.
Ho - There is no significant difference in the impact
of financial need on black male versus black female students
in institutions of higher education.
Ho - There is no significant difference in the impact
of academic readiness on black male versus black female
students in institutions of higher education.
Ho - There is no significant difference in the impact
of institutional characteristics on black male versus black
female students in institutions of higher education.
Method of Data Analysis
The primary statistical tool used to analyze the data
in this study was chi square. The hypotheses above were
tested at a .05 level of significance.
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CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA
An analysis of the data revealed that 144 respondents
participated in this investigation. Of this number,
seventy-four (51 percent) of them were black males and
seventy (49 percent) of them were black females. There were
24 samples representing each of the selected institutions.
An analysis of the respondents' social backgrounds
indicated that 55 percent of them were reared in female¬
headed households and 43 percent of them were reared in
households with both parents present. The remaining two
percent were reared in homes headed by other relatives.
Nearly 69 percent of these students' mothers attended
college and 49 percent of them actually graduated. On the
other hand, fewer fathers (60 percent) attended college and
went on to graduate (33 percent). Eighteen percent of these
students were products of the lower class, 19 percent were
products of the middle class, and 49 percent were products
of the lower middle class. The remaining students were from
the upper class (14 percent). The majority (76 percent) of
the students reported that their parents or guardians either
"often" (57 percent) or "always" (19 percent) impressed upon
them the importance of a college education. Twenty-one
percent said that their parents impressed upon them the
value of a college education "very little" and 3 percent
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said that the importance of a college education was "never"
impressed upon them.
The impact of socialization, financial need, academic
readiness, and institutional characteristics on black
students academic persistence rate were analyzed by
reviewing the differences in students' responses as they
related to institutional control (public/private),
institutional race (TBIs -vs- TWIs), and students' gender
(male -vs- female). The following are statistical
depictions of the results.
Public/Private College Differences
Ho - There is no significant difference in the impact
of socialization on black students' academic persistence in
public and private colleges.
Black students were asked to rank, in the order of
importance, those factors that affected their academic
persistence in higher education (See question 30 in Appendix
C) .
An analysis of the data revealed the following:
In selected public institutions 16 percent of the
students ranked socialization as the first most important
factor affecting their academic persistence. Thirty-five
percent of the students ranked socialization second, 14
percent ranked it third and 35 percent ranked it fourth
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(last). In the two private institutions, 15 percent of the
students ranked socialization first, 10 percent ranked it
second, 15 percent ranked it third, and 60 percent ranked it
last (See Table 1). The probability level was 0.007,
indicating that there was a significant difference in the
impact of socialization on black students' academic
persistence in public and private colleges. Based on the
0.007 probability level, we must reject the null hypothesis.
Table 1
Difference in the Impact of Socialization on Black Students'
Academic Persistence in Public and Private Colleges
RANK (percentage)
College Control 1 2 3 4
Private 15 10 15 60
Public 16 35 14 35
Note. Total number of respondents = 144.
Probability level of 0.007 indicates a significant
difference.
Specific questions related to the socialization of
these students were numbered 21,22,23 and 24 (See
questionnaire in Appendix C). Eighty-one percent of the
public college students and 88 percent of the private
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college students felt that the people with whom they
socialized had an impact on their college persistence.
Nineteen percent of the public college students and 13
percent of the private college students felt that the
people with whom they socialized had no impact on their
college persistence.
Sixty-four percent of the public college students and
60 percent of the private college students said that their
mother encouraged them most to persist in college. Twenty-
five percent of the public college students and 33 percent
of the private college students reported that their father
was most influential in their college persistence.
In terms of the environment in which they were
socialized, 76 percent of the public college students and 79
percent of the private college students felt that it
impacted their college persistence. Conversely, 24 percent
of the public college students and 21 percent of the private
college students felt that their environment had no impact
on their academic persistence.
The role that college activities played in influencing
these students to continue their education drew similar
results. Seventy-four percent of the public college
respondents felt that such activities were instrumental in
their remaining in college and 26 percent felt that they
were not instrumental. On the other hand, 73 percent of the
private college students reported that college activities
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played an important part in their college persistence and
27 percent said that they did not.
H2 - There is no significant difference in the impact
of financial need on black students' academic persistence in
public and private colleges.
An analysis of the data revealed that 23 percent of the
public college students ranked financial need as the first
most important factor impacting their decision to remain in
college. Thirty-six percent of the public college students
ranked it second, 26 percent ranked it third, and 15 percent
ranked it last. In private institutions, 15 percent of the
students ranked financial need first, 37 percent ranked it
second, 31 percent ranked it third, and 17 percent ranked it
last (See Table 2). The probability level was 0.670
indicating that there was no significant difference in the
impact of financial need on black students' academic
persistence in public and private colleges. Based on the






Impact of Financial Need on




College Control 1 2 3 4
Private 15 37 31 17
Public 23 36 26 15
Note. Total number of respondents = 144.
Probability level of 0.679 indicates no significant
difference.
Question 25 asked students to report the types of
financial aid that they were receiving in order to finance
their college education. There were significant differences
in the number of students receiving work/study jobs, loans
and grants. Seventy percent of the public college students
and 48 percent of the private college students received
work/study jobs. Eighty percent of the public college
students and 52 percent of the private college students
received loans. And, 73 percent of the public college
students and 33 percent of the private college students
received grants. Hence, public college students received
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more financial aid from work/study, loans, and grants, than
private college students. On the other hand, 27 percent of
the private college students and 25 percent of the public
college students reported that they received family
contributions to finance their college education. Private
college students also outnumbered public college students in
contributions made through personal savings (15 percent to
11 percent), outside jobs (4 percent to 0 percent), and
scholarships (29 percent to 8 percent). Hence, there were
no significant differences in regard to family
contributions, personal savings, or outside jobs, but there
was a significant difference in regard to those receiving
scholarships. More than twice as many private college
students as public college students were on scholarships.
Moreover, 96 percent of the private college students felt
that a financial crisis could cause them to drop out of
school, and 79 percent of the public college students felt
the same way. Yet, more public college students (74
percent) had actually considered dropping out of college
because of financial need as opposed to only 58 percent of
the private college students.
H3 - There is no significant difference in the impact
of academic readiness on black students' academic
persistence in public and private colleges.
An analysis of the data revealed that 30 percent of the
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students enrolled in public institutions ranked academic
readiness as the first most important factor affecting their
academic persistence in college. Sixteen percent of the
students ranked it second, 34 percent ranked it third, and
20 percent ranked it last. In private institutions, 29
pecent of the students ranked academic readiness first, 27
percent ranked it second, 40 percent ranked it third, and 4
percent ranked it last (See Table 3).
The probability level was 0.051, which indicated that
there was no significant difference in the impact that
academic readiness had on these black students' academic
persistence. Based on the 0.051 probability level, the null
hypothesis is accepted.
Table 3
Difference in the Impact of Academic Readiness on Black
Students' Academic Persistence in Public and Private
Colleges
RANK (percentage)
Control College 1 2 3 4
Private 29 27 40 4
Public 30 16 34 20
Note. Total number of respondents = 144.
Probability level of 0.051 indicates no significant
difference.
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Questions 7 through 11 were related to academic
readiness. Students' responses indicated that 21 percent of
the public college students were products of high schools
that were 80 percent to 100 percent black, 32 percent were
products of high schools that were 60 percent to black, 29
percent were products of high schools that were 40 percent
to 59 percent black, and 18 percent are products of high
schools that had 39 percent or fewer blacks. In private
institutions, 10 percent of the students graduated from high
schools that were 80 percent to 100 percent black, 27
percent graduated from high schools that were 60 percent
to 79 percent black, 29 percent graduated from high schools
that were 40 percent to 59 percent black and 33 percent
graduated from high schools that enrolled 39 percent or
fewer black students.
Students who participated in this study also had
significantly different high school ranks and grade point
averages. Private college students' high school class ranks
were higher than those of public college students. Forty-
eight percent of private college students graduated in the
top quarter of their high school class, 40 percent graduated
in the second quarter, 4 percent graduated in the third
quarter, and 0 percent graduated in the bottom quarter.
Fifteen percent of public college students, on the other
hand, graduated in the top quarter, 58 percent graduated in
the second quarter, 23 percent graduated in the third
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quarter, and 4 percent graduated in the bottom quarter.
Moreover, private college students had higher high school
grade point averages than public college students. Thirty-
one percent of the private college students had high school
grade point averages between 3.0 - 3.49, 51 percent had
GPAs between 3.0 - 3.49, 10 percent had GPAs between
2.5 - 2.9, and eight percent had GPAs between 2.0 2.49.
Public college students high school GPAs were: 13 percent
higher than 3.5, 26 percent between 3.0 - 3.49, 45 percent
between 2.5 - 2.9, and 16 percent between 2.0 - 2.49.
In terms of the kinds of courses taken by the
respondents, the following information was revealed: 31
percent of the private college students took college
preparatory courses, 56 percent took both college
preparatory and general courses, and 13 percent took only
general courses. Eight percent of the public college
students took college preparatory courses, 43 percent took
both college preparatory and general courses, and 49 percent
took only general courses.
Overall, 85 percent of the private college students
felt that they were academically prepared to do college work
and 15 percent felt that they were not prepared. Whereas,
70 percent of the public college students felt that they
were academically prepared to do college work and 30 percent
felt that they were not prepared.
All questions related to academic readiness had
67
significant differences except "racial composition of high
school." The probability level for each question as
follows; Question 07 = 0.128; Question 08 = .0001; Question
09 = .0001; Question 10 = .0001; and Question 11 = 0.0041.
Ho - There is no significant difference in the impact
of institutional characteristics on black students' academic
persistence in public and private colleges.
An analysis of the data revealed that in regard to
institutional characteristics, 31 percent of the students in
public institutions ranked it first, 13 percent ranked it
second, 27 percent ranked it third, and 29 percent ranked it
last. In private colleges, 39 percent of the students
ranked it first, 25 percent ranked it second, 17 percent
ranked it third and 19 percent ranked it last (See Table 4).
The probability level was 00.91 which indicated that there
was no significant difference in the impact of institutional
characteristics on black students' academic persistence in
public and private college. Based on the 0.091 probability
level, the null hypothesis is accepted.
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Table 4
Difference in the Impact of Institutional Characteristics on
the Academic Persistence of Black Students at Public and
Private Colleges
RANK (percentage)
College Control 1 2 3 4
Private 39 25 17 19
Public 31 13 27 29
Note. Total number of respondents = 144.
Probability level of 0.091 indicates no significant
difference.
The two most important institutional characteristics to
private and public college students were "major area of
study" and "quality academic program." Each of these
categories were ranked first by 31 percent of the students.
Institutional Race Differences
Ho - There is no significant difference in the impact
of socialization on black students' academic persistence at
TBIs and TWIs.
An analysis of socialization on the basis of
institutional race revealed that six percent of the black
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students at TBIs ranked socialization as the first most
important factor affecting their academic persistence in
higher education. It was ranked second by 39 percent of the
students, third by 16 percent of the students, and last by
39 percent of the students. On the other hand, 25 percent
of the students at TWIs ranked socialization first, 15
percent ranked it second, 11 percent ranked it third, and 49
percent ranked it last (See Table 5). The probability level
for institutional race (socialization) was 0.001 which
indicated a significant difference. Based on the 0.001
probability level, the null hypothesis that there is no
significant difference in the impact of socialization on
black students' academic persistence at TBIs and TWIs must,
therefore, be rejected.
Table 5
Difference in the Impact of Socialization on the Academic
Persistence of Black Students at TBIs and TWIs.
RANK (percentage)
College Race 1 2 3 4
TBIs 6 39 16 39
TWIs 25 15 11 49
Note. Total number of respondents = 144.
Probability level of 0.001 indicates a significant difference.
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When the questions pertaining to socialization (items
12 through 24) were analyzed, significant differences were
found in regard to items 14, 22, 23, and 24. Specifically,
64 percent of the students at TBIs reported that their
parents impressed upon them the value of a college education
"often" as opposed to 50 percent of the students at TWIs.
Yet, only 8 percent of the students enrolled at TBIs
reported that their parents impressed upon them the value of
a college education "all the time" as opposed to 29 percent
of the students at TWIs (Question 14). In regard to item
22, 86 percent of the students at TBIs and 68 percent of the
students at TWIs felt that their environment influenced
their decision to remain in college. Results from item 23
revealed that 85 percent of the students at TBIs and 63
percent of the students at TWIs felt that college activities
affected their persistence. And, finally, 94 percent of the
students at TBIs and only 72 percent of the students at TWIs
felt that the people with whom they socialized affected
their academic persistence (Item 24). The probability
levels indicating significant differences were: Question 14
= 0.016; Question 22 = 0.011; Question 23 = 0.003; and
Question 24 = 0.001.
Ho - There is no significant difference in the impact
of financial need on black students' academic persistence in
TBIs and TWIs
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A data analysis of the impact of financial need on
black students' academic persistence in TBIs revealed that
24 percent of the students at TBIs ranked financial need
first, thirty percent ranked it second, 28 percent ranked it
third and 18 percent ranked it last. At TWIs, however, 17
percent of the students ranked financial need first, 43
percent ranked it second, 28 percent ranked it third, and
12 percent ranked it last (See Table 6).
The probability level for the difference in the impact
of financial need on black students' academic persistence at
TBIs and TWIs was 0.374, indicating no significant
difference. With a 0.374 probability level, the null
hypothesis is accepted.
Table 6
Difference in the Impact of Financial Need on the Academic
Persistence of Black Students at TBIs and TWIs
RANK (percentage)
College Race 1 2 3 4
TBIs 24 30 28 18
TWIs 17 43 28 12
Note. Total number of respondents = 144.
Probability level of 0.374 indicates no significant
difference.
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The kinds of financial aid that students at TBIs and
TWIs received were basically the same {work/study jobs,
grants, loans, etc.). Yet, their feelings toward a
financial crisis differed. Ninety percent of the students
at TBIs felt that a financial crisis would cause them to
discontinue their college education, but only 78 percent of
the students at TWIs felt the same way. There was a 0.022
probability level for this question. Moreover, 79 percent
of the students at TBIs had actually considered dropping out
of college because of a lack of finances as opposed to only
58 percent of the students at TWIs. This item (Question 27)
had a probability level of 0.008.
Ho - There is no significant difference in the
impact of academic readiness on black students' academic
persistence in TBIs and TWIs.
In TBIs, 34 percent of the students ranked academic
readiness as the first most important factor affecting their
academic persistence, 22 percent of the students ranked it
second, 29 percent of the students ranked it third, and 15
percent of the students ranked it last. In TWIs, 26 percent
of the students ranked academic readiness first, 17 percent
ranked it second, 43 percent ranked it third, and 14 percent
ranked it last (See Table 7). The probability level was
0.373, which indicated no significant difference in the
impact of academic readiness on black students' academic
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persistence in TBIs and TWIs. Based on the 0.373
probability level, the null hypothesis is accepted.
Table 7
Difference in the Impact of Academic Readiness on the
Academic Persistence of Black Students at TBIs and TWIs.
RANK (percentage)
College Race 1 2 3 4
TBIs 34 22 29 15
TWIs 26 17 43 14
Note. Total number of respondents = 144.
Probability level of 0.373 indicates no significant
difference.
When students indicated the racial composition of their
high school, it was found that more black students attending
TBIs were products of high schools with a higher
concentration of black students. Twenty-six percent of the
students attending TBIs were graduates of high schools with
a racial composition between 80 percent throught 100
percent. Whereas, only 8 percent of the students from TWIs
fell into this category. Thirty-two percent of the students
in TBIs were graduates of black schools with a racial
composition between 60 percent throught 70 percent, and only
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29 of the students from TWIs fell into this group. Thirty-
two percent of the student in TBIs graduated from high
schools that were 40 percent through 59 percent black and 10
percent were products of high schools with a racial
composition below 39 percent. There was no significant
difference in the high school class rank, high school
g.p.a.'s, high school courses, and feelings toward academic
preparation to do college work.
Ho - There is no statistical difference in the
impact of institutional characteristics on black students'
academic persistence in TBIs and TWIs.
Results indicated that 36 percent of the students in
TBIs ranked institutional characteristics as the first most
important factor affecting their academic persistence.
Eight percent of the students ranked it second, 29 percent
ranked it third, and 27 percent ranked it last. In TWIs, 32
percent of the students ranked institutional characteristics
first, 25 percent ranked it second, 18 percent ranked it
third, and 25 percent ranked it last (See Table 8). The
probability level was 0.044 indicating a significant
difference in the impact of institutional characteristics on
black students' academic persistence in TBIs and TWIs.




Difference in the Impact of Institutional Characteristics on
the Academic Persistence of Black Students at TBIs and TWIs.
RANK (percentage)
College Race 1 2 3 4
TBIs 36 8 29 27
TWIs 32 25 ^ 18: 25
Note; Total number of respondents = 144
Probability level of 0.044 indicates a level of significant
difference.
"Major area of study" and "quality academic programs"
were the institutional characteristics that had the greatest
impact on the respondents' college persistence.
Gender Differences
There were no significant differences in the responses
of black males and black females regarding the four factors
affecting their academic persistence (See Tables 9-12 for
ranks). The probability level for socialization = 0.406,
financial = 0.277, academic readiness = 0.579, and
institutional characteristics = 0.991. Thus, the following
conclusions were made based on the above probability levels:
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Ho - There is no significant difference in the impact
of socialization on black male versus black female students
in institutiona of higher education is accepted.
Ho - There is no significant difference in the impact
of financial need on black male versus black female students
in institutions of higher education is accepted.
Ho - There is no significant difference in the impact
of academic readiness in black male versus black female
students in institutions of higher education is accepted.
Ho- There is no significant difference in the impact
of institutional characteristics on black male versus black




Difference in the Impact of Socialization on the Academic
Persistence of Black Males and Black Females in Higher
Education
RANK (percentage)
Sex 1 2 3 4
Males 12 33 12 43
Females 19 21 16 44
Note; Total number of respondents = 144











Need on the Academic
Females in Higher
RANK (percentage)
Sex 1 2 3 4
Males 20 31 29 20
Females 20 43 27 10
Note; Total number of respondents = 144
Probability level of 0.277 indicates no significant
difference.
Table 11
Difference in the Impact of Academic Readiness on the
Academic Persistence of Black Males and Black Females in
Higher Education
RANK (percentage)
Sex 1 2 3 4
Males 32 19 38 11
Females 27 20 34 19
Note; Total number of respondents = 144




Difference in the Impact of Institutional Characteristics on
the Academic Persistence of Black Males and Black Females in
Higher Education
RANK (percentage)
Sex 1 2 3 4
Males 34 17 23 26
Females 34 16 24 26
Note; Total number of respondents = 144
Probability level of 0.991 indicates no significant
difference
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Some interesting notes regarding the four factors
included the following:
Females (67 percent) and males (58 percent) were most
encouraged persist in college by their mother. Twenty-four
percent of the females and 31 percent of the males, however,
reported the father as the first most influential person who
encouraged them to continue their college education.
Males were more likely to drop out of college because
of a financial crisis than females. Ninety-three percent of
the males and 76 percent of the females said that such a
crisis would interrupt their college education. Moreover,
73 percent of the males and 64 percent of the females have,
at one time or another, considered dropping out because of
financial problems.
The quality of programs and the major area of study
were considered the most important institutional
characteristics by both males and females. The racial
composition of their college campus was considered the most
important institutional characteristic by 19 percent of the
males and 16 percent of the females.
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CHAPTER V
SUMMARY OF FINDINGS, CONCLUSIONS,
AND RECOMMENDATIONS
The problem of this study was to investigate factors
affecting black students' academic persistence in higher
education. Specifically, this study discusses
socialization, financial need, academic readiness, and
institutional characteristics and their impact on black
students' decision to continue their college education until
graduation. This study was directed by the following
research questions which were delineated in Chapter I;
1. Is there any difference in the way that
socialization, financial need, academic readiness, and
institutional characteristics influence the academic
persistence of black students enrolled in public and private
institutions?
2. Is there any difference in the way that
socialization, financial need, academic readiness, and
institutional characteristics influence the persistence of
black students enrolled in TBIs and TWIs?
3. Is there any difference in the way that
socialization, financial, academic readiness, and
institutional characterisctis influence the academic
persistence of black males versus black female students
enrolled in higher education?
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The population of this study consisted of black
students from four public and two private universities in
the State of Louisiana; Southern University, Louisiana
State University, Grambling State University, the University
of Southwestern Louisiana, Xavier Univerwsity, and Tulane
University. A total of 144 black students, 24 from each
institution, were used as representative samples. Each
student responded to a questionnaire consisting of 30 items.
The items requested students to provide general information
as well as information relevant to each of the
aforementioned factors.
A thorough literature review was conducted in Chapter
Two, and various theories and studies from researchers were
presented. Scholarly contributions from Moynihan (1965),
Fleming (1984), Boyd (1974), Prestage (1984), and their
colleagues provided insight as to the causes of the decline
of black students in higher education.
Findings
This investigation focused on significant differences
in the responses of black students from three angles:
Public/Private Colleges, Institutional Race, and Gender.
The findings were as follows;
(1) There was a significant difference in the impact
of socialization on black students' academic persistence at
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public and private colleges.
(2) There was no significant difference in the impact
of financial need on black students' academic persistence in
public and private colleges.
(3) There was no significant difference in the impact
of academic readiness on black students' academic
persistence in public and private colleges.
(4) There was no significant difference in the impact of
institutional characteristics on black students' academic
persistence in public and private colleges.
(5) There was a significant difference in the impact
of socialization on black students' academic persistence in
TBIs and TWIs.
(6) There was no significant difference in the impact
of financial need on black students' academic persistence in
TBIs and TWIs.
(7) There was no significant difference in the impace
of academic readiness on black students' academic
persistence in TBIs and TWIs.
(8) There was a significant difference in the impact
of institutional characteristics on black students' academic
persistence in TBIs and TWIs.
(9) There was no significant difference in the impact
of socialization on black males versus black females in
institutions of higher education.
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(10) There was no significant difference in the impact
financial need in black males versus black females in
institutions of higher education.
(11) There was no significant difference in the impact of
academic readiness on black males versus black females in
institutions of higher education.
(12) There was no significant difference in the impact
of institutional characteristics on black males versus black
females in institutions of higher education.
The study supported the notion that mothers influence
their children to persist in college more than any other
person. Moreover, quality academic programs, major areas of
study, adequate financial resources, and good high school
preparation impact black students' academic persistence in
college.
Conclusion
Otis Owens (1976) once wrote, "The survival of American
democracy is dependent upon the equitable representation of
blacks in every facet of life in the nation." Indeed, if
the preceding statement holds true, then the hope for total
American democracy remains a distant dream - more so today
than yesterday. The number of black students in higher
education continues to decline yearly, and unless immediate
resolutions are made, fewer black Americans will be able to
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take advantage of leadership opportunities that will enable
them to govern the forces and resources of their own
communities and destinies.
Although TBIs and TWIs have both made remarkable
progress in the past in terms of educating blacks, the
future holds even greater challenges. No longer can society
be concerned with whether colleges and universities that
educate blacks are predominantly black or predominantly
white. The need for educated black men and women is too
great to worry about racial issues that have plagued society
in the past. Moreover, greater emphasis must be placed on
making sure that blacks receive the best possible education
available. Parents, teachers, and administrators must,
therefore, introduce and continuously encourage students to
further their education. By stressing the idea that higher
education is both intellectually stimulating and
economically rewarding could pave the path for more black
professionals and upper and middle classmen. All
institutions of higher learning must be prepared to dedicate
enormous time and resources to retaining black students,
because current arrangements in many colleges and
universities - both TBIs and TWIs -tend to maintain
atmospheres that often alienate and intellectually
restrain talented black students.
The time has come when policies related to blacks'
access and retention in higher education must be
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scrutinized. If society expects to uplift the current
educational status of American youths, educational policies
must be consistent with overall goals and objectives.
Without educational policies that will foster the
enhancement of skills and knowledge of blacks throughout
their educational careers, society will continue to
experience inequality and total chaos on all levels in the
educational arena, particularly in higher education.
It is now time to place education on top of the
American agenda and provide for blacks a valuable, grade "A"
learning experience through their postsecondary years.
Further, it is time to find ways to eliminate barriers
related to socialization, financial need, academic readiness
and institutional characteristics so that the "American
Dream" for all citizens will truly be experienced. Then,
and only then, will black Americans finally get an
opportunity to encounter a dream deferred.
Implications
Scholarly research should be conducted with the
expectation that it will both add to the body of knowledge
and enhance learning (i.e., a change in behavior). This
investigator feels that there are many implications of this
study for change on all educational levels — elementary,
secondary, and post-secondary.
Initially, excellence for black students on the
elementary level will not become a reality until black
students are exposed to classroom settings that define
educational quality and equality. School board members,
administrators, teachers and parents must become more
actively involved in the education of black children and see
to it that resources allocations, curriculum content and
existing school personnel truly aide in enriching the
educational experience of the students. Of paramount
importance is that school administrators develop good
school-community relations, for the school and community
should act to complement each other's role. Children
continue to be far influenced by what takes place in the
home than what they are exposed to in school. Moreover,
they may be more influenced by what happens on the streets
and by what they see on television. Thus, in order to
combat the palguing problems of disadvantaged homes,
violence and sex on television, and drug-infested streets,
school administrators must organize in-home monitoring
programs that will allow for innovation and intellectual
growth in the home that will eventually be brought into the
classroom. By providing black students with such effective
programs, school administrators, teachers, parents, and
students may receive some assurance that more blacks will
eventually become a part of the nation's professional class,
via higher education, rather than the nation's underclass.
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due to a lack of skills and training.
The secondary level poses somewhat a different problem
for black students. Far too often black students lose
interest in school during their middle and high school
years. Indeed, in terms of the number of dropouts, blacks
made great strides over the past two decades, but new
educational standards and the absence of well-trained
educators during their secondary school years may now
decelerate their momentum or exclude a sizable number from
school altogether. Many black students have become
victimized by the "new basic" which consist of higher-level
mathematics, science, social science, and humanities courses.
It is true that black students should be required to
"measure up" to their white counterparts, but how can we
expect these students to excel in some of these advanced-
level courses when we are already cognizant of the
substandard education provided to these students during
their elementary school years? By requiring all students to
take minimum competency tests and advanced-level courses,
society is shuting the door on youths who desire and may
benefit from a more flexible program of study. Moreover,
many black students who find these courses too difficult,
uninteresting, and irrelevant to their immediate needs are
likely to discontinue their education. In order for
secondary schools to enhance the academic achievement of
black students, they must begin to develop curriculum
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methods that will focus on both academic and social needs of
these students. Individual learning styles, environmental
exposure, and cognitive and psychological development must
come into play during the instructional process. Hence,
teachers must take advantage of in-service workshops and
other educational programs that are concerned with educating
black children, particularly those in urban schools. Again,
black students should be required to perform as well as
anyone else, but only after educational deficiencies have
been allieviated from both public and private schools,
educating a large number of black students. If they are
going to be required to pass standardized tests before
graduating from high school, school systems must guarantee
parents that each child has a fair opportunity to receive a
grade "A" education. Even in secondary schools, inequal
education is the cause of the problem and tests results are
the symptoms. If the cause is adequately dealt with now,
then, and only then, will the number of black students
graduating from college increase in the future. Futhermore,
schools must find ways to exert more social influence on
children that will persist into adulthood. These influences
should motivate children of all races to accept and
socialize with one another in order to provide a rewarding
cultural and intellectual experience for everyone involved.
Serious problems continue to exist in higher education.
Black and white public institutions have not been completely
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successful in dealing with their shortcomings.
Blacks colleges still suffer from poor educational
facilities and resources that are scorned by society. If
TBIs are to retain black students, they must be provided
with adequate materials and facilities. It seems that these
schools have done far more than society has given them
credit for doing, and with greater resources, it is likely
that even more blacks will find higher education attractive.
Additionally, by enhancing existing programs and facilities,
TBIs would have more to offer those black students who wish
to pursue graduate study. Further suggestions that could
improve the attrition/retention rate at public and private
TBIs are as follows:
— A Universal Recruitment Plan
An effort should be made to recruit "high risk" and
"talented" students from both rural and urban areas. More
developmental education courses should be available to
students exhibiting deficiencies, and advanced placement
courses should be offered to those students who are
prepared to do college-level work.
Federal Grants and Scholarships
TBIs should recommend that more federal aid be
available to disadvantaged black youths. Further, TBIs
should provide scholarships for youth at an early age.
These funds could be used as incentives for college
attendance
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— Outside Support Agencies
TBIs should seek assistance from other outside
agencies such as those that are church affiliated.
Churches often provide guidance and financial incentives for
youth interested in pursuing a college education at selected
institutions.
State and Federal Support
Further financial assistance should be sought from
the state and federal levels for institutional enhancements
at TBIs.
Improving Reputations
TBIs must improve their images and increase the
vitality in the black community if they are to become
competitive institutions of higher learning.
— Continuous Financial Support
The United Negro College Fund and the Thurgood
Marshall Scholarship Fund must continue to aid in
the longetivity of these institutions.
Both public and private TWIs must take a different
approach in making sure that black students successfully
complete their college education. Problems pertaining to
institutional abondonment, alienation and classroom bias
must be dealt with adequately if black students are to have
an enjoyable and educationally rewarding experience. Based
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on the findings of this study, the researcher makes the
following suggestions:
— Developmental Programs
TWIs should implement new programs designed to
meet the academic needs of black students who have the
potential to complete a college education but may need
assistance in one or two areas.
— New Social Organizations
TWIs should find resources to establish more social
organizations on campus. Such organizations might include a
black student council; black Greek organizations and housing
facilities; culture clubs; and church-affiliated groups.
— In-Service Training
TWIs should provide workshops, informal group
discussions and seminars pertaining to the education
of black students. All faculty members should be
requested to attend at least one three-hour program
per semester. Such programs will enable them to
better serve prospective black students.
Special Task Force
TWIs should establish a board or task force to see
to it that all policies are properly implemented and
programs continue to operate smoothly.
In terms of black students persistence in graduate
schools (TBIs and TWIs), the following suggestions proposed
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by James Blackwell in a 1975 conference on Equality of
Access in Postsecondary Education are in line with this
investigator's beliefs;
There needs to be...
1. More vigorous enforcement of federal laws and court
decisions concerning equal opportunity in higher education.
2. Accelerated recruitment of minorities for graduate
and professional schools.
3. Increased financial assistance based on both need
and merit.
4. Intensive counseling and supportive service to
allow more minority students to be fully competitive with
other students in graduate and professional schools.
5. A major research effort to determine the
comprehensive effect upon minorities and whites of retention
and attrition, certifying examinations in the professions,
and employment at all levels of graduate and professional
school education.
Recommendations
This investigator recommends that the following
research activities be performed in order to gain greater
insight into the current problems faced by black in the
educational arena;
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1. A Study should be conducted to investigate the
impact of socialization, financial need, academic readiness,
institutional characteristics on black students academic
persistence nationwide.
2. A study should be conducted to investigate other
factors, such as motivation and self-esteem, affecting black
students' academic persistence in higher education.
3. A comparative analysis should be done on specific
missions and goals of Traditionally Black Institutions and
Traditionally White Institutions of higher education.
4. A investigation should be conducted analyzing
existing federal and state policies that adversely affect
the academic persistence of black students.
5. A descriptive and/or analytical investigation
should be conducted on the kinds of teaching methods and
strategies used by faculty members at traditionally black
and white colleges and universities.6.An investigation should be conducted that focuses on
successful minority recruitment practices at institutions of
higher learning.
7. A study should be conducted that focuses on the
impact of high school relations on minority students'
college attendance rate.
8. A study should be conducted to determine the need
for more developmental education courses and the impact that
these courses could have on black students' academic
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persistence.9.A study should be conducted to determine the
academic deficiencies that black students have in specific
fields of study that could adversely affect their academic
persistence in higher education.
10. A study should be done to analyze the impact that
desegregation of public institutions has on black students'
persistence in higher education.
11. A detailed study should be conducted to determine
those factors that inspire black students to seek graduate
degrees in specific fields of study.
12. A study should be conducted to analyze the
attitudes of blacks towards college training versus
vocational-technical training and the impact of their
attitudes toward college attendance and persistence.
13. A study should be conducted analyzing the
advantages that multicultural in-service training of college
education might have on the retention of black students.
14. A study should be conducted to determine the
effects that integration of elementary and secondary schools
may have had on the current attendance rate of black males
in higher education.15.A study should be conducted to determine the various
kinds of social orientations that must exist in order to
increase the attendance rate of black males in all
institutions of higher learning.
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U.S. Graduate and Professional School Enrollments of
Full-Time Students by Race/Ethnic Group; 1976-1984
Group
Graduate Professional
N Percentage N Percentage
Black
1976 22,058 5.1 10,029 4.6
1978 20,985 4.9 20,260 4.4
1980 22,162 5.0 11,490 4.6
1982 17,883 4.2 11,214 4.6
1984 18,079 4.0 9,721 5.0
a
Hispanic
76 8,045 1.9 4,104 1.9
1978 8,325 2.0 4,845 1.9
1980 9,842 2.2 5,997 2.4
1982 9,228 2.2 6,528 2.7
1984 12,715 2.8 8,117 4.1
White
1976 340,876 79.6 198,063 90.0
1978 331,006 78.1 207,912 89.9
1980 334,104 75.5 223,316 89.3




Group N Percentage N Percentage
White
1984 326,436 72.4 168,987 86.3
b
Other
1976 57,367 13.4 7,841 3.5
1978 63,760 15.0 8,220 3.6
1980 76,296 17.3 9,244 3.7
1982 83,258 19.6 10,616 4.4
1984 96,688 20.8 9,500 4.6
Total
1976 428,346 100.0 220,037 100.0
1978 424,076 100.0 231,237 100.0
1980 442,404 100.0 250,047 100.0
1982 424,865 100.0 242,449 100.0
1984 453,918 100.0 196,325 100.0
a
Hispanics are U.S. residents who are Mexican, Puerto Rican,
Cuban, Central or South American, or of other Spanish origin.
b
Others include1 American Indians or Alaskan Natives, .Asian-
Americans, and nonresident aliens.
Source: U.S. Office of Civil Rights, Higher Education
General Information Survey (HEIGS), 1976-1982.
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Table 14
Percent Change in U.S. Graduate and Professional School
Enrollments of Full-
1976-1984
-Time Students by Race/Ethnic Group:
Black Hispanic White
a
Graduate -18.0 + 58.0 -4.2
b
Total Professional -3.1 +97.8 -14.7
Law +3.7 +18.2 -2.9
c
Medicine -4.1 +1.2 -10.9
c
Dentistry -14.7 +7.0 -16.4






Enrollment changes calculated for 1980-1984.




Percent Change in U.S. Graduate and Professional Enrollments












Graduate Law Medicine Dentistry Business
Degree Level






Selected Statistics on Traditional Black Institutions on
Higher Education; 1985-86 and Fall 1985
Public Private
Item Total 4 -Year 2 -Year 4-Year 2-Year
1 2 3 4 5 6
Number of Institutions, 99
Fall 1985
38 5 49 7
Total Enrollment, 213,776 146,111 6,050 60,292 1,323
Fall 1985
Men 94,998 65,617 2,370 26,387 624
Women 118,778 80,494 3,680 33,905 699
Full-Time 165,670 105,485 4,662 54,270 1,253
Enrollment
Men 75,429 49,440 1,714 23,676 599
Women 90,241 56,045 2,948 30,594 654
Part-Time Enrollment 48,106 40,626 1,388 6,022 70
Men 19,569 16,177 656 2,711 25





The following items pertain to blacks' academic persistence
in higher education. Please answer each item as accurately
as possible.
1. Your sex; male female
2. Your Race: Black White Other
3. Your age: 18 years old or less
Between 19-21 years old
Between 22-24 years old
Older than 24 years old
4. In what state were you born?
5. Where do you live whle attending college?
In a college dorm
In an apartment
At home with parents
With other relatives or friends
6. Where is your high school located?
City/town
State




39% Black and Below
8. Where did you stand (class rank) in your high school
class?
top quarter third bottom quarter
second quarter don't know
9. What was your high school grade point average (g.p.a.)?
3.5 or above 2.9 - 2.5
3.49 - 3.0 2.49 - 2.010.How would you classify the courses you took in high
school?
college preparatory




11. Do you feel that you were academically prepared to go
to college? Yes No








14. How often did your parent(s) impress upon you the





15. Did your mother ever attend college?
Yes No
16. Did she graduate? Yes No
17. Did your father ever attend college?
Yes No
18. Did he graduate? Yes No
19. How would you classify your family's social status
during the majority of your childhood and teenage
years?
lower class middle class
lower middle class upper middle class
upper class

















22. Do you feel that the environment in which you were
socialized from childhood to adulthood had any impart
on your persistence in college?
Yes No
23. Do you feel that any college activities in which you
took part influenced you to persist in college?
Yes No
24. Do you feel that the people with whom you socialized
in college had any impact on your academic persistence?
Yes No









26. Do you feel that any kind of financial crisis would
have caused you to discontinue your college education?
Yes No
27. Have you ever considered dropping out of college
because of a lack of finances?
Yes No
28. Which of the following institutional characteristics
were important in your decision to attend the present
college? (You may select up to 3)
cost
quality academic programs







college job placement services
athletics
college type (private or public)
other
29. Which of the following institutional characteristics
were most influential in your college persistence?
(You may select up to 3)
cost
quality academic program






college job placement services
college reputation
athletics
college type (private or public)
other
30. Please rank in order of importance, those factors
affecting your academic persistence. The number 1
represents the most important factor, etc.
socialization
financial need
academic readiness
institutional characteristics
